
 

 

         
 

 

Draft Primary Language Curriculum  

English-medium schools 

English Language 1 and Gaeilge Teanga 2  

 

Stage 1: Junior and Senior Infants 

Stage 2: First and Second Class   

 

 

 

 

 

 

For consultation: April 9th to July 11th   



Draf t Primary Language Curriculum : for Consultation 

 

 

2 

 

  

Note on the sets of questions included in this document 
 

The Primary Language Curriculum, when finalised, will be an online curriculum with 

hyperlinks from one part of the curriculum to another. In this document, these links are 

flagged with the following symbol:   and the notes are presented within a blue border.  

 

Questions in the online survey are included in this document. These are boxed off from the 

text of the curriculum and are introduced by the words: óConsultation: Share your viewsô. 

Click on the green button on the consultation page to respond to these questions using the 

óOnline surveyô.  
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Consultation: Share  your views  

Thank you for taking the time to share your thoughts on the draft Primary Language 

Curriculum for English and Gaeilge. Your feedback will help us to improve this draft 

and will inform work with schools in the Autumn. To begin, please tell us a little 

information about yourself. This online survey should take no more than 20 minutes 

to complete. 

*1.  

 

 

 

2. 

I am responding as a:  

Primary teacher; Post-primary teacher; Early childhood practitioner; Parent/ 

guardian; Academic/ researcher; Other (please specify)  

 

If you are responding as a primary  teacher please complete Questions 

2 to 6. If not, please skip to Question 7.  

School language context: My school is: 

English-medium; Irish-medium(Gaelscoil); Irish-medium:(Scoil sa 

Ghaeltacht), English-medium: (Scoil sa Ghaeltacht). 

 

3.  School type. My school is a (please tick all that apply): 

Junior school; Senior school; Vertical school (junior infants to sixth); Special 

school; School with DEIS status; Single-sex boys school; Single-sex girls 

school; Mixed school (boys and girls). 

 

4. School size . The number of children in my school is: 

Up to 15; 16-30; 31-60; 61-100; 101-200; 201-300; 301-500; More than 501 

 

5. Position in school . I am a: 

Principal or Deputy or Assistant Principal; Class Teacher; Resource or 

Learning Support Teacher; Other (please specify) 

 

6.  I have the following number of years of experience in school:  

Up to 5 years; 6-10 years; 11-15 years; 16-20 years; 21 or more years. 

 

7. A word/phrase to describe my hope /wish  for primary school childrenôs 

language learning and development  today and into the future: 

 

8.  A word/phrase to describe my hope /wish  for my language teaching today 

and into the future: 
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Introduction to the Primary Language Curriculum 
 
The Primary Language Curriculum comprises a first and second language curriculum (L1 

and L2). The L1ðwhether Irish or Englishðis determined by the language teaching and 

learning context of the school. With the exception of some particular skills pertaining to 

the acquisition of Irish in Gaeltacht schools, the L1 outcomes are identical in both English 

and Irish. The L2ðIrish or Englishðfollows the same continuum of learning as the L1 but 

the level at which curriculum outcomes are attained varies due to experience with and 

exposure to the language. In this language curriculum for Stages 1 and 2 (Junior Infants 

to Second Class) the common curriculum specification for L1 and L2 means that 

integration within a specific language, between languages and across the curriculum is 

explicitly identified, and that language learning is not compartmentalised.  

 

The sections in the language curriculum include: 

Á Rationale  

Á Aims 

Á Overview 

Á Using the Primary Language Curriculum 

Á Learning Outcomes 

Á Explanation of Concepts, Dispositions and Skills.  

 

 

 

Language Curriculum Online  

Link Introduction to language curriculum specification to video of ñwhatôs newò in the 

language curriculum on Curriculum Online Language Homepage. 

 

  



Draf t Primary Language Curriculum : for Consultation 

 

 

6 

1. Rationale  
 
Language learning enables children to understand the world around them and to 

communicate effectively with others. Communication takes many forms, from the non-

verbal and verbal to print-based and digital texts. Through interacting with adults in the 

social environment, children are initiated into, and engage in, communicative 

relationships through which they come to understand, interpret, construct meaning and 

critically appreciate the communication of others. Language enables children to engage 

emotionally, socially, cognitively, imaginatively and aesthetically in relationships and 

cultural experiences. It empowers children to develop their thinking, expression, 

reflection, critique and empathy, and supports the development of self-efficacy, identity 

and full participation in society.   

Language shapes who we are   

Language is central to how and what we learn. It is the primary medium through which 

new learning is acquired and assimilated. It plays a vital part in the expansion of the 

childôs conceptual framework and growth of the childôs conceptual knowledge, 

dispositions and skills. It is our chief means of intrapersonal and interpersonal 

communication and is key to the development of the child as a person. Each curriculum 

area has its own particular language or languages; therefore every lesson is a language 

lesson in itself. Access to knowledge within the curriculum requires that children 

understand and use increasingly complex language at each class level within primary 

school.  Effective language concepts, dispositions and skills are therefore crucial to both 

living and learning.  

 

Language learning is a developmental process  

Language learning is a developmental process in which each child engages at their own 

individual rate or pace.  From birth, children progress at differing rates along a continuum 

of learning and development. The range of abilities children bring to language learning 

tasks and the influence of the environmental context, contributes to the variation in 

childrenôs rates of progress in language learning. Childrenôs language develops through 

communicating, by giving, receiving and making sense of information. For teachers, it is 

important to recognise childrenôs individual, inherent abilities and needs and their early 

experience of language when establishing a starting point for further language 

development.  



Draf t Primary Language Curriculum : for Consultation 

 

 

7 

Language learning is an integrated process  

Learning languages whether at home, in an early years setting, in school or in community 

settings enables children to extend their linguistic experiences and to deepen their 

understanding of and connection with culture and heritage. Languages by their nature are 

interconnected. Developing skills in one language will help children develop similar skills 

in another language provided they have adequate exposure to the language, adequate 

motivation and opportunities to engage with the language. An explicit focus on integration 

between languages enables children to make cross-lingual connections and develop an 

awareness of how language works, which leads to learning efficiencies for the child. 

Within this language curriculum integration  is defined in terms of  

Á interaction between the three strands of oral language, reading, and writing,  

Á connecting language across the curriculum,  

Á the transfer of skills learned across languages.  

 

Although discrete language skills associated with each strand are essential, engaging 

with all three strands together enables the child to become a more effective 

communicator. In this context it is important to note that Ireland is a linguistically and 

culturally diverse country which has two official languages: English and Irish. However, 

most schools and classrooms include children whose home language is a language other 

than English or Irish.  

 

Contexts for childrenôs language learning 

Childrenôs homes and communities play a key role in their language learning which is 

developed through meaningful interactions with parents and extended family and friends. 

The language curriculum identifies adult-child and child-child interactions as a primary 

context for language teaching and learning. Language is co-constructed between the 

adult and child through joint attention, mutual interest and enjoyment. Meaningful 

interactions and conversations between adult and child, or child and child, develop 

childrenôs language learning. The role of the teacher is to support childrenôs talk during 

processes of exploration, discovery, and problem solving.  

 

The learning environment influences what and how children learn. An engaging 

environment encourages and helps children to explore, make discoveries, solve 

problems, express themselves and interact with others. An appropriate and stimulating 

learning enviro nment facilitates childrenôs language learning and development.  

When children play, or are involved in playful activities, they are engaged in meaningful 
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communication. Children share information and knowledge through their play. They can 

also play with language, sharing rhymes, jokes, nonsense syllables and gain an early 

understanding of language as a system that can be manipulated. A playful learning 

environment assists children to make sense of their world and explore their surroundings.  

 

There are dif ferent school contexts in which language learning occurs : English-

medium schools, Irish-medium schools (Gaelscoileanna) and Gaeltacht schools. In Irish-

medium school settings Irish is the working language of the school and children use it to 

communicate and to access a broad range of subjects across the curriculum. In 

Gaeltacht schools children access the curriculum through Irish. Where the children are 

native Irish speakers the school is preserving the language of the community and 

therefore operating as a language maintenance setting. In the case where the children 

are non-native speakers, the Gaeltacht school is engaged in supporting the language of 

the community. Children from non-Irish speaking families who attend a Gaelscoil or 

Gaeltacht school are in an immersion setting where they are immersed during school time 

in a language that is different from their home language. Equally, children for whom 

English is an Additional Language (EAL) are immersed in the language of the school. For 

many children with EAL, partnerships between the primary school and their homes are 

critical for planning for and supporting their language learning, to develop the first 

language of the school while maintaining their home language. Following a period of 

immersion in the target language, children transfer the skills they have learned in the 

target language onto their other languages.  

 

Language learning as it pertains to each school context is identified in the Primary 

Language Curriculum. To facilitate the practice of immersion education in Irish-medium 

schools, the teaching of English will not begin until children have reached the end of their 

first term in senior infants. Similarly, in immersion contexts, English is not taught 

throughout the day in incidental ways and is confined to the discrete English lesson. 

 

In an English medium school, English is the working language and Irish is taught as the 

school's second language. In order for successful language learning to take place 

children need to be given opportunities to use the second language they are learning 

outside of the formal Irish lesson. Teachers do this by integrating Irish throughout the day 

in informal conversation and within other curricular areas, as in, for example, the use of 

place names in Geography. Irish is also used as a working language in other curriculum 

subjects. Adopting a Content and Language Integrated Learning (CLIL) approach is an 



Draf t Primary Language Curriculum : for Consultation 

 

 

9 

effective way to increase the level of exposure to Irish and create authentic contexts for 

children to use Irish.  

 

 

Language Curriculum Online  

Link to research papers for new Language Curriculum on ncca.ie and 
Curriculum Online. 

 

  

 

Consultation: Share  your views  

Rationale  

 

9. Rationale:  

To what extent do you agree with the Rationale  for the new, integrated 

Primary Language Curriculum? 

 

10. Are there other ideas you would like to see included in the Rationale ? List up 

to three in order of importance, the first being the most important.  
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2. Aims 
 
The Primary Language Curriculum promotes the language development of communities 

of communicators, readers, writers and thinkers where children are enabled to progress 

at their own individual rates in a structured, supportive, engaging, inclusive classroom 

environment.  

 

Aims  

The language curriculum aims to: 

Á promote a positive disposition towards communication and language, and enable 

children to fully engage with and enjoy a wide range of relevant and meaningful 

linguistic experiences 

Á foster within children a lifelong interest in and a love of language learning  for 

personal enjoyment and enrichment 

Á broaden childrenôs understanding of the world through a rich variety of language 

experiences in an enriching learning environment  

Á embrace childrenôs uniqueness by nurturing their appreciation of their home 

language, their understanding of language diversity, and their ability to use 

different languages to communicate with people in a variety of contexts and 

situations  

Á encourage children to engage personally with and think critically about a broad 

range of spoken, written and multimodal texts 

Á encourage and enable children to communicate effectively in both the first and 

second language of the school for a variety of purposes 

Á encourage children to embrace Gaeilge, and promote our cultural identity through 

the use of the Irish language 

Á enable children to build on prior knowledge and experience of language and 

language learning to enhance and accelerate their learning of new languages 

Á support children to develop their literacy skills and enable them to progress at 

their own learning pace in oral language, reading and writing 

Á nurture within children an awareness of language, allowing them to appreciate 

and understand the content and structure of languages and acquire a basic 

understanding of the history of languages 

Á recognise the wide variation in experience and ability which children bring to 

language learning in school, and enable them to engage in relevant and 

meaningful communicative relationships.  
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Principles of Childrenôs Language Learning 

The above Aims underpin the Primary Language Curriculum and inform the following 

principles for childrenôs language learning and development. These principles, with 

particular regard to childrenôs language learning and development in their second 

language are elaborated in greater detail by Ó Duibhir and Cummins (2012, p.37-58) in 

their commissioned Research Report for NCCA. 

 

¶ Children learn key vocabulary and phrases through opportunities for imitation  

through stories, songs, play and daily routines. 

¶ Children are engaged through opportunities for meaningful communication  

where they use contextual cues and prior knowledge for a real purpose. 

¶ Children can avoid reinforcement of errors through explicit teaching  of form 

including certain features of grammar. 

¶ Childrenôs initial focus on meaning to develop implicit knowledge of the L2  is 

later supported by a focus on form. 

¶ Children are taught through the target language for example: Irish is taught 

through Irish in English medium schools. 

¶ Childrenôs prior knowledge, their stage of development, and their interests are 

important starting points for planning their language learning  

¶ Childrenôs L2 learning will increase and accelerate in line with increased 

exposure to the L2 . In the case of Irish in an English medium school Irish is used 

informally throughout the day thus maximising exposure to the language. 

¶ Childrenôs language learning is increased through opportunities to produce 

language  orally and in writing, in meaningful contexts, throughout the school day. 

¶ Children become more autonomous and motivated language learners through 

opportunities for enjoyable  interaction with others . 

¶ Childrenôs next steps in language learning are shaped by the extent to which their 

individual differences  are recognised and responded to. 

¶ Childrenôs language progression is assessed through independently -produced 

language as well as teacher -led assessments . 

 

Further information on how the above Aims and Principles shape childrenôs language 

learning in particular school contexts, is provided in Section 4 Using the Primary 

Language Curriculum. 

 

  

http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Primary_School_Curriculum/Language_Curriculum_Research_Reports_/Language_Curriculum_Research_Reports.html
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Second Language Learning  

Most children travel along predictable pathways as they learn to acquire a second 

language in educational settings. Irish is no exception and children learn Irish as a 

second language in primary school in predictable but individual ways. Children learning 

English as an additional language will also follow the same trajectory, but in this case with 

more opportunities to interact with the language outside the school context. There are 

four common pathways children follow in acquiring a second language: 

 

¶ Demonstrating Understanding : Children gradually realise that  communication 

and meaning can be made in other languages . The teacher supports this 

understanding through the use of augmented speech along with gestures and 

objects. Children are allowed remain in the silent period for as long as is  necessary 

while listening to the new language being modelled. Children demonstrate their 

understanding by complying with a request or following an instruction. They can 

respond to the new language using their own first language while the teacher 

continues to respond in the new target language. Children are praised and 

encouraged for engaging with conversation/interaction in the new target language. 

The teacher can fine tune input to suit the childrenôs language level. This gives the 

children a good opportunity to experience success in language learning and provides 

the teacher with guidance on the level he/she should be teaching at. 

¶ Mixed Utterances:  Children gradually learn new words in their new second 

language. These words often relate to the context in which the language was 

modelled e.g. the school. Children begin to mix and use L2 words in an L1 

sentence e.g.: I need to go to the leithreas. They will gradually learn frequently used 

phrases as well as words. The teacher can adapt the input in line with the childrenôs 

developing competencies, facilitating response to childrenôs interests while allowing 

for sufficient repetition for learning the second language.  

¶ Formulaic Utterances: Children acquire words and phrases that are used in  

regular and repeated  contexts  throughout the day . In a school for example these 

would form part of classroom management talk and play e.g.: Cé leis é seo?,..Is 

liomsa é. It is important that second language learning is not confined to the 

language lesson but used frequently throughout the day in daily routines and 

activities thereby modelling correct forms of vocabulary and grammar in repeated, 

predictable contexts. 

¶ Creative Speech: Overtime children acquire common familiar words and 

phrases in their second language, opportuni ties can be supplied to repeat 

these in scaffolded situations , for example,during the reading of a picture book on 
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a familiar theme/topic. The teacher engages in activities such as beginning the 

sentence and allowing the child the opportunity to finish it, and later supplying an 

opportunity for the child to repeat the full phrase. The teacher recasts and expands 

on the childôs responses modelling the correct sentence structure/phrase e.g.: 

Teacher: Cá mbíonn an bhóin dé?, Páiste: Ins an bláthanna, Teacher: bíonn sé ar na 

bl§thanna , b²onn s® ar na bl§thanna ó.The scaffolding can change over time, but the 

basic principles of working with childrenôs interests, focusing on meaning with 

additional supports remain. 

 

 

  

 

Consultation: Share your views  

Aims  

 

11. Aims  

To what extent do you agree with the Aims  for the new, integrated Primary 

Language Curriculum? 

 

12. Are there other ideas you would like to see included in the Aims ? List up to 

three in order of importance, the first being the most important.  
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3. Overview 
  
The different contexts in which children learn language in primary schools in Ireland are 

each represented in this Primary Language Curriculum: English-medium schools, 

Gaeltacht schools and Irish-medium schools. The language experience of children 

attending primary school varies considerably. The number of children who speak a 

language other than English or Irish at home is a feature of Irish primary schools, creating 

a multilingual context for language learning. All children enter school with a level of 

competence in one or more languages, which may or may not be the first language of the 

school. The language curriculum supports teachers to value the language experience of 

all children. It recognises that when children develop skills in one language they are not 

just learning the skills of that particular language, they are also developing a common 

underlying proficiency that enables the transfer of language skills and learning strategies 

to other languages. This means that although the surface aspects of different languages 

(e.g. pronunciation, grapheme-phoneme correspondences) are clearly separate, there is 

an underlying knowledge base that transfers across languages.  

 

The Primary Language Curriculum has been developed in light of Aistear: the Early 

Childhood Curriculum Framework, (NCCA 2009). Aistearôs principles are relevant for all 

children in the junior primary school and are reflected in the Rationale, Aims and 

Overview sections of the Primary Language Curriculum. Following Aistear, the language 

curriculum recognises the importance of positive dispositions, the individuality of the 

child, the centrality of collaborative learning, play as a pedagogical approach, and the 

integrated nature of learning. Aistearôs aims and learning goals, in particular within the 

theme, Communicating, are reflected in learning outcomes for the junior primary school. 

Learning environments, experiences and methodologies appropriate for childrenôs 

language development and informed by Aistear are explicated in the curriculum 

component, Planning, teaching and assessment in the online curriculum specification.  

Stages  

The language curriculum is set out in stages and each stage represents the expected 

language learning for children over a two-year period. The curriculum also acknowledges 

that childrenôs language learning is best described on a continuum and that learning and 

development for children in one stage may overlap with children at a preceding or 

subsequent stage. Outcomes at Stage 1 represent learning which the majority of children 

are expected to achieve and demonstrate by the end of the two year period of junior and 
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senior infants when due account is taken of individual abilities and varying circumstances 

as, for example, where a childôs first language is a language other than English or Irish. 

Similarly, the outcomes at Stage 2 refer to the two year period of first and second class.  

 

The preamble to Aistearôs learning goalsðIn partnership with the teacher, children 

shouldðis used in the stem for Stage 1 learning outcomes to acknowledge children's 

differentiated pace of learning. The stages are dynamic. Childrenôs learning is fluid and 

their progress in language learning is not linear. Therefore, their progress may be 

reflected in different stages across the three strands. For example, some children may be 

working at Stage 2 in oral language while at Stage 1 in writing or reading or both for a 

period of time.  

 

Strands  

The language curriculum focuses on the development of language through the three 

strands: Oral Language, Reading and Writing . Oral language permeates every facet of 

the curriculum. It is, therefore, central to the language learning experience of children. 

The connections across oral language, reading and writing are reflected in the definition 

of the term text in the curriculum. 

Definition of text  

All products of language useðoral, written, visual, or multimodalðcan be 

described as texts. Multimodal texts combine language with other systems for 

communication, such as print text, digital text, visual images, audio and the 

spoken word.  

 

The definition of text aims to encapsulate the variety and richness required to motivate 

and engage children and to cultivate their appreciation of language. A clear 

understanding of the term text is essential to interpreting the learning outcomes in each 

strand and element.  

Elements and Language  concepts, dispositions and skills    

The elements of language learning across each of the strands are:  

1. Developing communicative relationships through language  

2. Understanding the content and structure of language  

3. Exploring and using language  
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The term element describes the essential language learning within the strands. Each 

element has a specific set of learning outcomes  and is associated with a particular set 

of language concepts, dispositions and skill s. In this sense, the elements compare 

with the strand units in the 1999 curriculum in that they provide the organisers for the 

outcomes, just as the strand units did for the content objectives. The elements are 

interdependent as Figure 1 below highlights.  

 
Figure 1: The elements of language  

 

A web of interconnections exists, not only among the elements but also across the 

strands. While each strand supports the development of the other, the oral language 

strand requires specific attention in the early years as it is fundamental to the 

development of reading, writing and learning across the curriculum. Some of the 

concepts, dispositions and skills developed through oral language are precursors to 

related skills and concepts developed in reading and writing. It is through an awareness 

of interrelationships among the elements and across the strands that the potential of the 
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integrated language curriculum is revealed. This potential is highlighted through the use 

of the term text across the strands and elements. 

 

Aistear; the Early Childhood Curriculum Framework defines dispositions as enduring 

habits of mind and action and states that a disposition is the tendency to respond to 

situations in characteristic ways (NCCA, 2009a, p.54). In particular, it advocates the 

nurturing of dispositions like independence, curiosity, playfulness, perseverance, 

confidence, resilience and resourcefulness. In schools desirable/positive learning 

dispositions such as co-operation and persistence can be strengthened while undesirable 

dispositions such as learned helplessness and intolerance can be weakened. In the case 

of childrenôs language learning and development, for example, a positive disposition 

towards reading (i.e., the ówill to readô) is included in outcomes along with the concepts 

and skills involved in learning to read.  

 

The learning outcomes contain both constrained and unconstrained skills.  

Á Constrained skills , such as, letter knowledge and conventions of print, are 

essential for mastery in the early years because they are fundamental to 

childrenôs subsequent learning and development. They are finite skills and once 

achieved and demonstrated they do not appear in outcomes in subsequent stages 

in the curriculum.   

Á Unconstrained skills , such as, comprehension and vocabulary, develop across 

the lifespan of the child. Progression and development of these skills requires 

children to engage with and create increasingly complex oral and written texts. In 

some instances therefore, an outcome relating to unconstrained skills may be the 

same across two or more stages in the curriculum.  

Element 1: Developing communicative relationships through language  

This element focuses on developing childrenôs knowledge and understanding of how we 

build and share meaning together, in communicative relationships, as givers and 

receivers of information. In specific terms, it is about developing the skills which support 

that process. The majority of children will come to school with a well-developed sense of 

the communicative relationship and this element builds on their existing experience. For 

some children these relationships will be less developed and, for a minority, the focus will 

be on initiating them into a communicative relationship. While the three elements are 

interrelated the skills in this element are fundamental to childrenôs progress in the other 

two. The language skills that have particular application to each Element are shown in 

Tables 1 to 3 below. The skills in Tables 1, 2 and 3 relate to childrenôs language learning 
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and development throughout their primary school experience. They are developed as 

appropriate to each school context and each childôs stage in learning in first and second 

languages. 

 

Table 1. Language concepts, dispositions and skills  ï Element 1  

 

Element 2 : Understanding the content and structure of language  

The aim of this element is to develop childrenôs ability to create and interact successfully 

with oral and written text using increasingly sophisticated knowledge and understanding 

of the content and structure of language.  
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Table 2. Language concepts, dispositions and skills  ï Element 2  

 

Element 3: Exploring and using language  

This element prioritises the development of childrenôs ability to explore and use language 

for a wide range of purposes and in a variety of genres. Through exploring and using 

language childrenôs developing sense of voice is nurtured and their appreciation of the 

aesthetic dimension of language develops.  As they engage with and create a wide 

variety of oral and written texts children develop a greater awareness of author voice.  
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Table 3. Language concepts, dispositions and skills  ï Element 3  

 

 

 

Language Curriculum Online  

The Language Concepts, Dispositions and Skills in the above three tables link  to the 

relevant learning outcomes. 
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Consultation: Share your views  

Overview  

 

13. Concepts, Dispositions and Skills:  

To what extent are the Concepts, Dispositions and Skills  listed in Tables 1, 

2 and 3 appropriate for childrenôs language development in Stage 1 (Junior 

and Senior Infants) and Stage 2 (First and Second Class)? 

 

14. Are there other ideas you would like to see reflected in the Concepts, 

Dispositions and Skills ? List up to three in order of importance, the first 

being the most important.  
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4. Using the Primary Language Curriculum 
 
Expectations for Childrenôs Language Learning and Development is an umbrella term for 

learning outcomes and progression continua. Together, the learning outcomes and the 

progression continua provide important reference points for teachers in planning for and 

making judgements about childrenôs language learning, and deciding on the next 

teaching steps in order to help children make progress. This reflects the structure of 

Aistear where expectations for childrenôs learning are presented as learning goals and 

sample learning opportunities.  

Figure 2: Planning and Teaching for Childrenôs Progression 

 

 

 

 

Language Curriculum Online  

Each section above should link to the relevant Curriculum Online space. (e.g. 
support materials link to the COL space for practice guides, etc.) 
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Learning outcomes   

Learning outcomes describe what children should know and be able to do as a result of 

the teaching and learning process when due account is taken of individual abilities and 

varying circumstances at the end of a two year period. These outcomes help teachers to: 

Á plan, implement and reflect on the appropriate teaching methods for teaching and 

learning 

Á use assessment methods that are matched to the intended learning outcomes  

Á provide focused feedback to children and parents. 

Learning outcomes are presented for both languages, English and Irish, relevant to each 

school context for English-Medium and Irish-Medium schools.  

 

English - Medium Schools  Irish -Medium S chools  

English- Language 1 Gaeilge- Teanga 1 

Irish- Teanga 2 English- Language 2 

 

The Learning Outcomes acknowledge the range of contexts in which children learn and 

develop language such as during story time and during play. Thereôs a strong focus 

across outcomes on the childôs agency and on the creation and production of language 

for a particular audience and purpose. Where learning outcomes are the same across 

Stage 1 and Stage 2, teachers use age-appropriate topics, and increasingly sophisticated 

texts to plan for and support childrenôs language learning. 

 

  

 

Language Curriculum Online  

The outcomes for the second language of the school (L2) will link where 

appropriate to the outcomes for the first language of the school (L1) to 
illustrate where a transfer of skills from the L1 to the L2 will occur.  

 

Progression continua  

Children come to school with different language experiences and as such are at different 

places in their early communication skills, language learning and development. They also 

learn and develop at different rates and especially in the early years of primary school. 

The Primary Language Curriculum uses progression continua and examples of childrenôs 

work to help teachers across the three school contexts to make judgements about where 

children are in their language learning and to plan for the next steps for their language 

learning. 
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There are three progression continuaðoral language, reading and writing. Each 

continuum consists of eight progression milestones  (a-h), which describe, in broad 

terms, childrenôs language learning and development for Stages 1 and 2. In doing this, 

the continua illustrate progression in learning from junior infants to second class. Each 

progression milestone is characterised by a number of progression  steps . These steps 

describe, in more detail, what childrenôs learning and development look like as they move 

along the continuum. Each continuum begins with an overview of progression milestones 

shown below in Figures 3, 4 and 5. 
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Figure 3. Progression milestones for Oral Language  

 
 



Draf t Primary Language Curriculum : for Consultation 

 

 

26 

Figure 4. Progression milestones for Reading  

 


